ABSTRACT
These skills of emergent literacy are phonemic awareness, word recognition, concepts about print, alphabetic principle, and comprehension. Phonemic awareness, for example, is recognized as an understanding that speech is composed of units, and the ability to perceive and engagement (Mills & Roblyer 2006) . It helps teachers to clearly identify the main points of a lesson or activity while still providing the details through presentation (Loisel & Galer, 2004 ). In addition, teachers can incorporate multiple types of media formats (e.g., clipart, photo, drawing, sound, and video) that cannot be easily integrated together into one single medium. Young learners are also attracted to PowerPoint because of the graphical, transactional, aesthetic, and interactive features it provides. Chiasson & Gutwin (2005) believe that children's goals while learning with computers are typically education or entertainment rather than productivity.
PowerPoint and emergent literacy development
In a series of studies on using PowerPoint to support the development of learners in early childhood education, Parette and his colleagues at Illinois State University tell us that well-designed and teacher-guided PowerPoint presentations help young children, particularly those at risk for reading difficulties, to build confidence and to work and feel comfortable with the lesson format the teacher has designed for them ( For example, the teacher might use the animation features to make slides more engaging for children, and control the appearance of each letter in a word so that it is isolated and can be linked with the sound that corresponds to it. In addition, a single letter could appear on the slide, followed by the sequential appearance of other letters, until an entire word is created, illustrating leftto-right sequencing in the construction of words and the reading process ).
However, although there is interest in the utility of PowerPoint to teach emergent literacy skills for young learners, it is only used by the teacher inside classrooms, and it needs to be paired with the use of an LCD projector and large screen. In other words, PowerPoint slide content and visual features are not a substitute for the guidance a teacher should deliver. If young learners are not seeing and listening to the teacher, then learning from the slides at home or in isolation will be less valuable or impossible.
Research indicated that self-regulation plays a role in young learner interaction with learning materials which requires considerable knowledge, skill, and motivation.
According to Zimmerman (1990 Zimmerman ( , 2002 , the key emphasis of self-regulation (self-control, self-satisfaction, selfobservation, self-judgment, and self-evaluation) is on how learners manage their time and control the environment in which they engage in learning. Boekaerts (1995) indicated that learners not only have to self-regulate their cognitive activities, but may also have to self-regulate their emotional and motivational states. Overall, there is empirical evidence that young learners are not able to use multimedia or presentation programs which give them the opportunity to control the type, sequence, length, and amount of information (Young, 1996) . 
Benefits of classroom-based

RESEARCH PAPERS
There is increasing interest in providing children with classroom-based audio-visual materials, and video is demonstrated to be an expanding channel for young children learning (Sturmey, 2003) . It is believed that children who have more literacy video materials available to them in the home will have higher language outcomes compared to children with fewer or no materials available (Halle, Calkins, Berry & Johnson, 2003) .
The literature emphasizes the importance of considering the potential unique possibilities that a video presents when deciding how to support young learner development (Cunningham & Friedman, 2009 ). Martin (1990) found that watching video is considered as a basis for mental activity, because children already have considerable practice with it in non-school settings. In addition, it is socially acceptable and widely used and supported by multimedia cell phones and portable media players, and therefore it can be a powerful link between the classroom and home. 
Research questions
This study seeks to answer the following two questions:
·D o supplementar y classroom-based video presentations support children's emergent literacy development?
·How are children's reactions toward video presentations produced by their teachers?
classrooms was developed. This system accommodates the requirements of producing video materials for young learners, and allows the children to re-experience the content they learned in the classroom.
Significance of the study
Producing and supplementing video content for young children to access outside the classroom has received considerable endorsement from parents and early childhood educators. Developing and evaluating classroom-based video presentations allows children the ability to review class material at their own pace at home, in surroundings in which they are comfortable, as many times as required and in the format that suits their interests.
In addition, another group of children who are thought to derive learning support from the availability of video recordings are those with disabilities or medical conditions. This study sought to gain a better understanding of the development, use, and evaluation of classroom-based video presentations from both a practical and pedagogical perspective.
Methodology
Participants
The participants were teachers and children in a full-day kindergarten in the Sultanate of Oman, with 52 children (4- 
The Solution
Motivation
The review of the literature and existing classroom technologies revealed that choosing an appropriate system for producing video presentations is not easy.
There is a wide range of what is known as "conversion", 
Assumptions and principles of design
The general design principles of the system are derived Gunawardena (1995) found that social presence is necessary to improve, support, and personalize children in technology-based learning environments. Therefore, the video of the teacher, along with the visual presentation of slides were combined together in the video presentation layout.
A third finding highlighted many issues related to the technical design of video production solutions. Zhu & Bergom (2010) indicated that the skill level required to produce videos and make them available should be fairly minimal without the need for significant support services.
In addition, the solution should make videos available as soon as possible after a class without further manipulation or editing before they are available for viewing, since 
Description of the solution
Evaluation instruments
Teacher Rating of Oral Language and Literacy (TROLL) scale
In this study, the need was emphasized to use an To make TROLL available to the intended Arabic-speaking teachers, the instrument was translated into Arabic by a bilingual university instructor and then independently retranslated back into English by a second bilingual instructor to confirm the accuracy of the translation.
Parents' interview
To understand children's reactions to the use of classroom 
Procedure and Implementation
The kindergarten administration was contacted and was supportive of the study, and provided access to the teachers and children. In this study, parents were contacted by phone and advised to encourage their children to view the videos at home, and that co-viewing the videos with parents is necessary for the purpose of the study. These videos were coupled with further video-based activity sheets that systematically encouraged children to apply what they are viewing or just viewed in the video. Activities required children, for example, to listen to words spoken aloud by the teacher while looking at letters and pictures representing those words and making judgments about whether they had a common onset or rhyme. Other word activities required children to combine and recombine onsets and rhymes to make real words.
RealShow was installed on teachers' portable computers.
These computers were equipped with built-in webcams and graphic tablets for hand drawing and writing.
Secondly, prior to the implementation, the teachers of the two classes (n=52) were asked to rate their children's native language competence. Total scores were calculated simply by adding individual scores on the 25 items. These total scores provided the teachers with both an indication of an individual child's level relative to other children, along with a means to chart an individual child's level. Table 1 6. Results
TROLL
Examination of pre-test mean scores revealed that there were significant differences between the children at-risk (treatment group) and the remaining children (control group) in the three TROLL sub-scales and the TROLL total score ( Table 2 ). Children at-risk had a mean score of 36.80 (SD = 2.31), a score that falls at or below the 25th percentile. The remaining children (not at-risk) received a mean score of 46.32 (SD = 4.38). The T-test revealed a significant difference between the scores of the children of the two groups in the total score and the language use, reading, and writing sub-scales.
Teachers administered the TROLL four months later at the end of the year to 57 children aged 3-5 years. All children (n=52) were rated by their teachers using TROLL to compare the literacy development of the treatment group children (n=12) to their control group classmates (40) . The post-median scores of the treatment and control groups indicated that, overall, there were significant differences still between the two groups in the total TROLL score, indicating that no improvement had occurred in the oral language and literacy of the treatment group children compared to the control group children.
Further examination of the mean differences in the three sub-scales revealed that the post-median for the treatment group in the language use subscale was improved to 11.65 and there was no significant difference between the two groups (p>0.05), indicating that the children of the treatment group were beginning to be involved with video presentations and start conversations, communicate their experiences, and asking questions.
However, significant differences were noticed in the other two sub-scales. The mean scores were significantly lower for the treatment group than the control group, indicating that no improvement was made in the treatment group children's reading and writing abilities. Table 3 presents the post-test language use, reading, writing, and total mean scores on TROLL for the children in the treatment and control groups.
Parents' interview
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